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Defenseoftheteacher-centeredteachingtypecoHimunication
-Fromaviewpointofchildren'mentaldevelopment-
中 井 孝 幸
授業型コミュニケーションの擁護一子どもの精神発達の観点から-
TAKAAKINAKAI
(1)
I Introduction
Generalyitispossibletosaythattheteacheras
-`theonewhichhasknowledge"istheworkwhichthe
studentas"theonewhichーdoesn'thaveknowledge
yet'isinculcatedwithknowledgeone-sidedlythrough
ateachingpractice(ateachingtypecommunicationin
thebroadsense)whichisdoneatschool.Ifsaying
●
muchmore,itisaguesslnggamethatstudentshitthe
beforehandpossessedandprepared"correctanswer
(truth)'"insideteacher'sheads"byexchanging
knowledgebetweentheteacherandthestudent.done
inclassroom.Moreove-r,itisacooperativew()rk
betweentheteacherandthestudenttoreproduceand
tomaintainthemodeoftheinteuect(rtheonewhich
becomesthecorrectanswer')whichis･or'iginal･in
schooleducation.Itisinfusionorindoctrinationof
knowledgetothestudentbytheteacherunderthe
tobetaught:'Fromastandpointofmoderneducation
whichhasapurposeofstu･dent'sbecoming′an
autonomouspersonwhofわlowshisownuniversalrule,
theactofthestudentwhoseapprovessubmissionto
theteacherisn'tdesirable,onthecontrary,itis
supposedtohavetobedeniedto-theutmostbecause
itisagainstthemodernidea.However,stilmore,itis
dificulttodenythefactthatagreatpartof畠Chool
educationisrundayafterdaybytherelationshipwith
powerof"theoneto･teach-theonetobetaught.●'
Then,itisrunbetween t`heわnew-hichha･s
knowledge and…theonewhichdoesn'thave
I▼
knowledgeyet.'D･oesthecommunicati.Onofa
teachingitselfberunbetween ●`theonewhichhas
knowledge"and ●`theonewhichdoesn'thave
knowledgeyet'∴i.e.underaneducationalrelationship
whichisdistortedbyapowerandshoulditbe
improvedto…anideal"educationalrelationship?In
otherwords,itisanimprovementfromthedemocratic
positionthatthecommunicationofateachingis
supposedtohaveto.replace･theteacherlCentered
communicationwiththede'mocraticcommunication
whichisequal.andmutualbetweentheteacherand
thestudent.a･ndmorleOVerthestudent-centered
communication.ltispossibletosaythatateaching
whichisencouragedfromthedemocraticviewpointis
theonethatthestudentestablisheshisindependence
(t.he"wilingtolivingpower")by･student's
consideringthingsspontarieouslyanddiscussingwith
theteacherandtheotherstudents.atlibertyunder
"teacher-student'relationshipwhichisequaland
mutuallikeaproblem･Solvinglearningandan
However,theimprovementofthecommunicationof
ateachingfromsuchademocraticpositionseems･to
beonlyoneoftheessencewhichschooleducatidn(or,
educatio一m.inthebroadsense)has.Evidently,
replacementtheteacher-centeredcommunicationwith
thestudentJcentered.communicationwhichisinsisted
byatheoryofthedemocraticeducationisnota
mistake.However,itisn'tsolvedbysuchreplacemen-t
(thedemocraticization)inalofcommunicationofa
teaching. In other words. the democratic
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communicationwhichsecuresequalityandmutuality
betweentheteacherandthestudentisnotanonly
cure-alLWhensayinginotherw.ords.wil'be;the
teacher_centeredcommunicationwhichcanbeseenas
unessential.too,aspecialmedicinewhichthestudent
canfわrmacharacterundersomeconditionlikethe
l
student-centere･dcommunication(thedemocratic
communication)?
WhenantlCIPatingaconclusionbeforehand,itthinks
●●
that the teacher-centered teaching type
communication-(aneducationalcommunicationinthe
broadsense)isindispensable.seenfromaprocessof
thestudent'S(children')mentaldevelopment.When
saying in other words, the teaching type
communicationthrough"theonewhichisregardedas
thecorrec'tansw,er(thetruth)"istheindispensable
onetohavesummarizedthehumanrelationshipand
theformofthecommunication(interwovenbyits
relationship)forstudents(children)whoareinsome
specificdevelopmentalstage.Surelytheeducational
epistemologywiththeessentialstructurewhichisas
againstdemocraticization-exists.
Fromsucheducationalepistemology,itbecomesan
importantresearchtaskthatitshouldapplyfわrthe
teacher･centeredcommunication,thestudent-centered
communication,andthedemocraticcommunicationin
variouseducationalcommunication(theeducational
relationship)towhateducationalsituation(thelearning
scen早).Inotherwords,itisnecessaryforustochoose
thewayoftheoptim▲alrelatioliship(thewayof
communipation)according to it･judging the
characteristicofeducationalsituation.The.chosenact
shouldbejudgedrationalybutthewayofthe
relationshipwhichwas･chosenisnotalw'aysone
havingtodowithration･ality(Itistheabove一
mentioned essentialstructureasagainstthe
democratiねtionwhichlurksinthedepthsof
education).
Whilebeingbasedonthisproblemcompositionlike
aboveapproximately,-inoppositiontothecommon
sensewhichiscirculatedtotheeducational･world-,in
thispaper,ithasapurposeoflegitimatingand
defensingtheteachingtypec･0mmunication,by
reconsiderin上gtheeducationalfunctionandvalue
whichtheteacher-centered-thatis,notdemocratic,
rational-teachingtypecommunicationhasasa
characteristic.Itsaysthatinthispaperitisn't
decidedtomaintainaboutthethingswhichthe
teacher-centered,teachingtypecommunicationis
almightyinaleducationalsituations.
whentheconstruction(thepointofanargumentin
Ⅲ-Ⅳchapter)ofthispaperisdescribedbefわrehand,it
becomesasblows.
At丘rstintheⅢchapter,itisre-describedastructure
oftheteachingtypecommunicationwhichtheteacher
M●
as●theonewhichhasknowledge Inculcatesthe
studehtas"theonewhichdoesn'thaveknowledge
yet"withknowledgeone-sidedlyintoaformal
structureofacommunicationinclassroomclearlybya
methodofethnomethodology(conversationanalysis).
●
MentioningbyreferrlngtOtheknowledgeofthe
experiencescience,thephenomenonwhichisexecuted
throughadailyteachingtypecommunication
unconsciouslylSrealizingtolanguageandawareness
●
clearly.AsaresulLgeneraly,thephenomenonwhich
iscaledinfusionandindoctrinationofknowledgeis
describ･edトasthe"langu:age- communicatiorl'
●
StructurewhichispeculiartoateachinglnClassroom.
i.e.theナ`IRE'structurementionedlater.Afterthat,
this"IRE…structureisplacedinthecenterofthe
consideration.
TobecontinuedintheⅢchapter.itwilbeproved
thatthe"IRE'●structureasthestructureofthe
specialclassroomlanguagewhichiscriticizedfromthe
democraticviewpointisindispensablef♭rchildren'
mental･develo叩 ent(characterformation)insome
specificdevelopmentalstage.Itisdescribedthatthe
"IRE"system istheform ofthe'language-
communication'suitedtotransmitthetruthunder
thetranscendentalnorm andauthority.andthe
legitimationofthete.acher-centered,teachingtype
lStimoreintheⅣchapter,basedontheknowledge
that the teacher-centered teaching type
communicationis:suitedtotransmitafixedtruth.itis●
indicatedasblows,observingthesceneofateaching
whichisaccomplishedindetailactualybyamethod
ofethnomethodology.Namely,theproblem thatthe
teacher'sstandardofA.thecorrectanswer(rightr
(2)
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whichshouldbefixedduringateaching(lesson)
undergoescontinualrevisionactualy,lSpointedout.
●
IThestructureoftheteachingtypecommunication
-Anexaminationofthe"IREMstructure-
1.Thespecl'altyofthestructureofthecommunJ'cation
inthec一assroom
-1nthecontrastwiththedailyconversation-
Bytheway,Mehan.H.isclarifyingtheteachingtype
communicationwhichisrunbetweentheteacheras
■▼
'theonewhichhasknowledge andthestudentas
t`heonewhichdoesn'thaveknowledgeyet'asthe
structureoftheclassroom languageclearlybythe
way of the conversation analysis by
ethnomethodology.Mehan'S･Studyhasapurposeof
observingindetailthemodalitythataprocessofa
teachingcommunicationwhichisrepeatedlyrunday
afterdaylntheclassroom,isconstructedsocialy
●
betweentheteacherandthestudentsthroughanorm
andrulewhichispeculiartotheschoolculture(the
classroomculture),andanalyzingitmicroscopicaly.
Whatevetmaybethecaseinthedetailsofits
analysIS.itisworthyofnoticeintheknowledgeof
●
Mehanthathehasshowedanormandrulewhichis
peculiartotheschoolculture(theclassroom culture)
asthe l`anguage-communication'structureclearly.
Next,itwantstostatetheknowledgeofMehanwhich
shouldbepaidattentioninorder,divingitintotwo.
Atfirst,Mehanpaidattentionthefundamental
diference.betweenthedailyconversationandthe
conversationintheclassroom.Next,let'sattemptto
giveaconcreteexample【Mehan,1985】.
Thedailyconversation
SpeakerA:Whattimeisit,Demise?
SpeakerB:Two-thirty.
SpeakerA:Thankyou.
Theconversationintheclassroom
SpeakerA:Whattimeisit,Demise?
SpeakerB:Two-thirty.
SpeakerA:Verygood,Denise!
(3)
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Asshowninthisexample.itisadiferencebetween
two typesofconversation thatin thedaily′
conversation ■`theperson whodoe･sn'tknow
(information)'isasking'.theknowingperson,'onthe
otherhand,intheconversationinclassroom ●`the
knowingperson'●(theteacher)isasking'the.person
whodoesn'tknow'(thestudent)Oppositely.As
above一mentioned.itcorrespondstoinfusingastudent
as▲●theonewhichdoesn●thaveknowledge with
●
knowledgebyateacheras"theonewhichhas
●I ●
knowledge one-sidedlyortobein等agueSSlnggame
thatastudenthitsthecorrectanswer(thetruth)
whichispossessedandprepared●insideheads"ofal
teacherbeforehand.
Thefolowingpointhasthebiggestdiferencein
both.Thatis,inthedailyconversationspeakerAis
attachingthewordof.gratitudetothereplyofspeaker
BtothequestionofspeakerA,ontheotherhand.in
theconversationinclassroom,speakerA(theteacher)
attachesthewordofevaluationtothereplyofspeaker
B(thestudent)tothequestionofspeakerA(the
teacher),andconsistsofthe.Structurewhichtheunit
oftheconversationbecomestoconcludewiththe
wordofevaluation.Inotherwords,inthedaily
co-nversation.theconversationitselfiscomposedofa
naturalunit.consisting"question● …reply●'
'gratitude:Tontheotherhand.intheconversationin
classroom.theconversationiscomposedofanunit,
consistlng question"- "reply"- ●`evaluation'and
● l▲
thelast"evaluation'accomplishedbytheteacher
becomesanunitwithwhichoneconversation
concludes.AsこShownin･丘gureHMehan.1979;54/1985;
1211,.intheconversationintheclassroom.thetriad
whi･chtheevaluationintervenesbecomesanunitof
theconversation.
Figure1CharcterofIRE-Structure
●●
Thereisonewhichiscaled"theadjacencypalr
asoneoftheknowledgeoftheconversationanalysis
byethnomethodology.Itisthattwoutterancesare
composedofapair.forexample'question/answer.'
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Theadjacencypalrisfわrmedoftwoutteranceorders
●
ofthefirstpalrpartandthe･secondpalrpartlike
● ●
▲`question/answer,●'andthetypewhichisthesameas
● ● ●
thefirstpalrpartentersthesecondpalrpartprior-tO
●
theothertype.ーWhenthisthinglSOncemore
describedfrom aviewpointoftheconversation
●
participant,theutteranceper畠onofthesecondpalr
●
part･analyzesthebelongingtypeofthefirstpairPart
andcreatesthesecondpalPart'whichcorrespohdsto
●
it.Also,ananalysisofthesecondpalrpartbythese
●
utterancepersonsisneveraccomplishedconsciously.
Ⅰtmeansacategoryof-`pr10r:'wheriSaylnginthe
● ●
● ●
caseof'question/answer:'thepriorPalrtOtheother
onebecomes t`heexpectedanswer.'Moreover,the
●◆prior'pairisusualyaccomplishedbythesecond
utterancepersonautomaticalyortacitly.
But,thesecondpalrpartdoesn'talwaysbecome
●
theprldrpair.In･:Otherwords,theone･whichiscaled
●
●▼l
'thedispreferredpair sometimesentersthesecond
palrpart,too.When say~lng in the case of
● ●
●▲question/answer二 "thedispreferredpair'●becomes
"anunexpectedanswer.●'Incase･ofthe"the
dispreferred pair了'being differentfrom ●`the
● ●
preferredpalr了 asitbecomesthesecondpalrPart
whichshows o`f)Position"and d`enial'tothe
utterancepersonsofthe-firstpalrPart.bothdoesn't
●
form theadjacencypair.Thetypeofthepreferred
● ●
secondpalrandthedispreferredsecondpalrinthe
structureoftheconversationare'shown･likefigure2
1Levinson,19831. ､
'response:''opinion.'to▲●approval:''discbntent●to
r`esponse…(inadditionto●greeting'●t()●greeting/
●explain'●to-`explain'andsoon.)Whensayinginthe
above_mentionedcase.inthedailyrconversation,at
first,`●theexpectedanswer"ofspeakerB.Composes
●
theunitoftheconversationastheadjacencypalrtO
●`the-question'ofspeaker･A･Then,･afterspeakerB
"replies/ speakerAisstatingthewordbf"the
reward:I.butitprobably.seems･thatafterimmediately
speakerBstatesthewordwhichshows●modesty'●
whichbecomesthepreferredsecondpalrtO…reward.●
●
e.g.…Not†atal'●(but,hereitisomitted).Therefore.
thisconversationiscomposedofaseqLlenCeOftwo
adjacencypairs了q`uestion- answer'and-●reward-
modestyr Inoppositiontothis.atfirst'reply'ofthe
･studentcorrespoldstothe q`uestion'●()ftheteacher
intheconversationintheclassroomand.iftakingout
onlythispart.the"reply●Seemstobethepreferred
● ●
secondpalr.Ifitisthetruepreferredsecondpalr.
'question/reply'becomesanadjacencypairandthis
conversationshouldconcludewithtwoterms.
However,asshowninfigure1.thisconversation
becomestheconcludingstructureforthefirsttime
withthelast'evaluation'whichisaccomplishedby
theteacher.Whensayinginotherwords.itisp()ssible
tosaythatthisconversationcomposestheadjacency
palrWhichisdoneinthecamouflageorthesimulated
●
adjacencypair.
Moreovergeneraly,asthesocialphenomenoncaled
aconversationo'ccurs,itsaysthat'theturn-taking
system■'【Garfinkel.1967/1986
fjrS.t ihVjtation question わrder. .cr.lt卜 opinion di.sc.on-
pair /offer /request ci.sp teーit
preferred cons.ent expected C()ns,ent rqS.- approval reSO~
second answer pOnSe nanCe
Figure2Pr早feredSecondPairandDispreferedSecondPair
Asshowninfigure2.inthedailyconversationthe
twoterms(theadjacencypair,thatiS"thefirstpair-
thepreferredsecondpair')consistofanaturalunit
oftheconversation,suchas●`,invitation/offer●'to
c`onsent∴ ●▲question'to"expectedanswer二
'order/request'to'consent.'. 'criticism'to
(4)
/Schglof&Sacks.1972]always
operatesamongtheyspeakers
accordingtotheknowledgeof
ethnomethodology.In other
words.supposingthatthebasic
unitoftheconversation is
regardedasoneturn-taking
order.thefactthatonetalksin
oneturn-takingorderandthatthealternationofthe
speakerhappensinmanydegreearenatural.
Hdwever.intheconversationintheclassroom.taking
theinitiativeoftheconversation,theteacherorganizes
thedevelopmentoftheconversationwhichisdecided
beforehandone-sidedlyandregulatesalofthe
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utteranceformsandthecontentsandtheutterance
ordersofthestudent.Ⅰ汀theconversationinthe
classroom,itdoesthefactthatonetalksinoneturn_
takingorder,butthespeakerdoesh'thappeninthe.
alternation,and taking the ihitiative ofthe
c()nversationisnotconvertedintothestudentfrom
theteacher,evenifitisundertheregulationofthe
teacher.Inthesenseitcanbecaledthatthe
conversation in the classroom is a special
●
communlCation.
Mehancarvedthespecialityoftheconversationin
theclassroom intorelief,whilecontrasting･a
conversation iltheclass･room withthedaily
conversation.Mehanformulatedthestructureofa
form oftheconversationintheclassroom as
●`Initiative(question卜Reply-Evaluation'structure
(the●IRE'structure)clearlywithreferencetosucha
diferen'ce.Correctly.itconsistsof.l･'teacherInitiative'
whichmeansthetealtherT-sinitiativequ.estionand
indication."studentResponse'-which･meansthe
studentrepliescorrespondingtotheteacher's
questionand t`eacherEvaluation･'which.meansthe
evaluationofthe･teacher.
But-here.toemphasizethatitdifersl,Withthe･.daily
conversation.itgaveacasewiththemostbasic…IRE●
structurebeforehand∴However,actualy,itexists
when thelastL'E'(the evaluation)which is
accomplishedbytheteacherbecomesthesuggestive
ortacitevaluationofthestudent,too.Thereisacase
whichthe'reply(reaction)"ofthestudentdoesn't
agreewiththereplyaccordingtothe,learninggoalof
ateach/in'glEdwards&Mercer,1987/Edwards&
Westgate,1994】.Atthetime,th､e:teachergives
negativeevaluationtosay▲●Now,youareright.aren't
you?'and L`et'sattempttothinkalittleotherwise.●'
inordertomakethestudentapproachthe●reply●'
whichhepreparedforhimself,andtriestoleadthe
studenttothe'right'direction.･Such･asa･suggestive
evaluation,too.canbeincludedinto;theI-IRE'
structure.
Whenaddingonlyonei.nthis.place.thre I`RE'
●
StructurewhichwasbrmulatedbyMehanclearly.lS
thefacttobetheonetoha:vesucceededto.the
knowledgeofBelack,A.【Belack,19661developmentaly.
Belackisthepioneerwhomadeclearthestructureof
(5)
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acommunicationintheclassroom bytheanalys.lSOf
●
positivism andbehavioralscienceofateaching.
Concretely,heclassifiestheunitofacorhmunicationin
thelClassr?om･ihtro.2･lstructuretypes(caled t`he
teachingcycle')according.tothefourinstructional
■
methods.Here.thefわurteachingtechniquesconsistof
atechniqueofA.Structuring-(STR)'which･prescribes
thecontextof-theconversation.atechniqu-eof
…Soliciting(SOL)'whichguidesthestudent'sreplyby
the question and indication,a･technique of
'Responding(RES)I:,whicha_nswerstoit.andthena
technique.･of'Reacting(REA)''.whi･chreactstothese
methodsIandevaluatesthem.Inthiswayitheunitofa
communication,i.C.ateachingisclassifiedintotwenty･
onestructuretypesJby･･therfourteachingcycle.The
typewhichenumeratesin･thistwenty-onekindsofthe
teachin豆､cyclemostfrequentlyis'SOL-RES-REA●'
(theeighteenthtype),i.e.I-Soliciting-responding-
reacting●'(here.omittingaltypes).Itreachesabout
eightypercentofthewhole･teachingcycle.Itfinds
thattheunitoftheconversationssuchasstudent●s
replyingto･teacher'saskingandteacher●sglVlngit
●●
evaluation.i.e.I:theteaching･cyclewhi'Chiscaled
"Soliciting【que†stion】,resp･ondirlg【reply1.reacting
levaluation]'becomesthecharac.teristicofthe
teachingtypecommunication.-Inthisway.Mehan
picturedtheunitoftheconversationof●▲SOL-RES-
REA'whichBelack･madeclearasethnographyof
classroom positivelydevelopmentaly.re･describingit
asthe,Structureoftheconversationcale.d'1-R-E.'In
thisway,.Mehanre-desc.'ribedthestructureofthe
teachingtypecommunicationwhichtheteacheras
"theonewhichhasknowledge●'infusesastudentas
…theonewhic･hdoesn'thaveknowledgeyet'●with
knowledgeone-sidedly.asthe…IRE'structureclearly.
Itisconsideredthatthelast"E'(evaluation)is
●
thoughtofasshowlngthepowerfulrelationshipof
classroominthesethreeterms(Only,thethingisthat
itispossibletosayfromthedemocraticpositionandit
isdealtwithasubjectoftheexaminationlater).
2.Thefdrmalstructureofateachingin.theclassroom
-Asequenceofthe仙IRE叩structure-
Secondly,itshouldpayattentionintheknowledge
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亡venl Lesson
phaie Openlng lnstruCtional Clo～ing
TypeOt～eqUenCe Directive nーformatiVe TPPiC?1～et～ TopiCalsets tnーormative DireCliVeElicit E=Cit EIicit tlkit
Organ;zal;onoーSequences トR-亡 トRt【¢) トR-t l_氏-亡 トR-亡 1-氏-亡 I-RtEd) トR-亡
Sequent;a暮organizatl'on
Key:TIleaChcr;～≡student;トR･【≡hiLialiofl･r叩Iy･evalLJalion
～equenCe;tlo)=rvaluat;onopliona=ninlo叩at;vesequenCe･
Figure3TheStructureofclassroomLessons∫
ofMehanthathehasshownthewhole structureofa
teachingcommunicationaccordingtoasequenceby
thehourthroughthecaseanalysisbyalotofteaching.
centeringontheconversationstructure(the I`RE●'
structure)whichispeculiartothe･classroom.The
resultisshownasfigure3lMehan.1979:73/1985,.124].
Asshownasfigure3.generally.thewholeofthe
"language-communication●'Structureofateaching
whichisaccomplishedintheclassroom i'smainly
classifiedintothesequentialstructurecaled'opening:'
…instructional,' "closing.-'Itisequivalenttoanoutline
inthenarrativetime.Then,firstincaseof"opening."
theutteranceofthedirectivelanguageandthe
informativelanguageisaccorTlplishedby･theteacher,
incaseofcontinuinginstructional(instruction),◆the
utteranceofaseriesof…topicalsets'istoldbythe
●`elicit"languageoftheteacher,inlast"closing,'
again,thestructureoftheconversationconsiststhat
theutteranceofthe●infbrmative●languageandthe
"directive'●languageistoldbytheteacher.These
eachthreestageconsistsofthe･conversationwhicha
lotofthe"IRE●asanunitiscombined.Moreover.it
needscarcelybesaidthattheunitisorganizedasthe
formoftheparticipati-onsuchas t`tacher-student-
teacher'(T-S-T).
AsMehanshowsclearlythatthewholestructureof
theteachingtypecommunicationintheclassroom
becomesthe formalstructure like figure 3,
irrespectiveoftheeducationcontentsandthe
componentelement(theattributeoftheteacherand
thestudentandthearrangementoftheclassroom
spaceandsoon).Itispossibletosaythatsucha
formalstructureoftheteachingtypecommunication
intheclassroomcontinuestoreこProducethenormand
(6)
orderoftheschoolculture(the
classroom culture),makingthe
teacherandthestudentwho
partlClpateSin itconstruct
●●
socialy.Then.inordertobe
adaptabletosuchaclassroom
culture,the student must
recognizebeforehandthenorm
andrulewhichtheconversation
structureofateachinghas.Itis
possibletosaythattheteacher
andthestudentare･togetherplaying"languagegame''
【Wittgenstein,19531which is peculiar to the
communicationintheclassroomofadailyteaching.
ⅡTheeducationa一functionandva山eofthe
teachingtypecommunication
-Fromastandpointofchildren'mentaldevelopment-
1.Adeve一opmentofatheoryofthe仙educational
communication=transcendentaJinstance"
-Towardsanevaluationofthe`lREptypecommunication-
Bytheway.thestructureoftheteachingtype
communicationthattheteacheras…theonewhichhas
●I
knowledge infusesastudentas●▲theonewhich
doesn'thaveknowledgeyet-●withknowledgeone･
sidedlyhasre-described･asthe"IRE●'Structure
clearlybyamethodofMehan'sethnomethodology.
The"IRE"Structurehasspecialstructurein
comparedwiththestructureofthedailyconversation,
butitsummarizedthat"theknowingperson-I(the
teacher)asks"thepersonwhodoesn'tknow"(the
student),andan-unitof…question-reply'whichis
accomplishedbetweenbothisconcludedwiththe●E''
doneもytheteacher.Then,anunitoftheconversation
whichiscomposedofthreetermscaledthe●IRE●'
structure,isrepeatedinmanydegreeinthe
developmentofateaching.
Dotheteachingtypecommunicationwhichconsists
ofasequenceofthe ●`IRE'Structureinfuse
knowledgetforther･students.トasitsymbolizesforthe
●`evaluation.●' andwil itmakethem pressa
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relationshipforpoweronly?Theanswertothis
questionisanemphatic n`o."Repeatedly.suchthis
wayofgraspingisbasedon thecheapand
monotonouseducationalepistemologythattheteacher-
centerededucationalcommunicationisbadbecauseof
"suppressing"forthestudent,andtheequaland
mutualcommunicationandthestudent-centered
communicationaregoodbecauseof"releasing or
▼●
l`iberty"forthem.Well,Withwhateducational
epistemologywilitshouldre-examinethe●`IRE"
Structureandtheteachingtypecommunicationwhich
makesitabasicunit?
Bytheway,itispossibletogiveadefinitionthat
●
e`ducation"isgeneralytheworkwhichintervenes
children'mentaldevelopmentalchangeandpromotes
itby controlling a form and contentofa
communication.Accordingtothisdefinition,children'
mentaldevelopmentcanbetakenbytheconcernwith
amediatorwhocontrolsaform andcontentof
children'communication.Ⅰfsaylngmorecorrectly.
●
children'mentaldevelopment(intelectualeducation,
educationofvirtue,physicaleducation)isdoneinthe
concernwiththeeducator(amediator)throughsome
culturalworld.Here,theculturalworldmeans
knowledgeandtechnique(educationalcontents)which
isexpressedbyalanguage.Butinthisdefinition,for
children･'mentaldevelopmenttheexistenceofthe
educatorwhocontrolstheculturalworld(itscontents)
andtheway(theform)ofthetransmission-abrm
andcontentofaneducationalcommunicationin
general-ismoreimportantthantheculturalworld
itself.
Andthen,amediator(amiddleman)whocontrolsa
formandcontentofthiseducationalcommunicationis
parents(especialyamother),ateacher(aneducator,
inthewidestsense)andtheotherstudentsfrom
children'mentaldevelop耶entprocessinorder.They
canbecomeaprojectiveobjectofthetranscendental
normandauthoritywhichconstitutesafわundationofa
communicationasitmentionslater.(Ohsawa,M.Cals
this transcendentalnorm and authority the
"transcendentalinstance'【Ohsawa,19851from a
theoryofsocialsystem,afterthis,itunifieswiththis
category.)
Whensayingconcretely,atfirst,itisastageofa
(7)
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sproutofthetranscendentalinstanceinthe
"mother-infant'relationshipforaninfantinthe
introductivestagetoacommunication.Next,tobe
continued in the stage ofthe transmitting
communication,itisastagewhichthestudentmakes
theteacherthepretextforthetran占ノcendentalinstance
inthe",teacher-studerit'relationship.Tobe
continuedinastageoftheuniversalcommu-nication.
asthetranscendentalinstanceisalreadyestablished
forthestudent.inthe'teacher-student'relationship,
itisthestagewhichthetranscendentalinstance(rule)
isinneralizedandabstractedamong･thestudents
throughsuchasaneducationalcommunicationcaued
theself-governmenteducation.Inthisway,forthe
firsttimeinthelastmentaldevelopmentalstage
which hasmadethe transcendentalinstance
internalizeandabstractize,itispossibletosaythat
childrenunderstandamatterincooperationwhichis
basedonlyonthelanguagebeyondtherestricted
utteranceplacewithinalocalplaceandcanexchange
aconvivialcommunication,e.g.adiscussionanda
debateandsoon.whilemakinganagreementabout
thematteracommonobject(noema).(Incidentaly,for
thedetailsofatheoryofthetranscendentalinstance
aboutchildren'mentaldevelopment,itwantstodecide
tostateitsomeothertime.)Theaboveisindicatedas
五gure4.
Whenseeingfromsuchatheoryofthe●`educational
Formoー educatioDal Formof Character
connunlcation relation
Stageotimtroducti仙 Therelation Sproutoftranscenden-
tocomE)unicatjonI betyeeD'in-fanl-mother- ta]nornandautborlty
ForDationoflanguagen川andbasichoyL-edge
Stage of com.un ication Th e re.lation､Mat.ing educater (i.each
of trah SnltiohI betyeen _'stu- er) thepretext ofd nt- teacher'tahSCendental in-StnceForaionanddcyelopq)entoflaguageandbasikoylge
Stageofunlyersal Therelatjoh lhterhaliZatlonand
conDuDlcatloD betyeen'stu- abstractJZatlonof
dent-student' tr叩SCendentalinstanceDJcussloh.yithfeI107StudehtSaSYeHasforntplonofconsnsusof.ruh
Figure4TheStageofEducationa一Communication
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communicationニーranscendentalinstance,'theteaching
typecommunicatiqnareequivalenttoastageof
transmittingcommunication,i.e.astepthatateacher
isliken.edtothetranscendentalinstance~foLrthe
studentinthe"teacher-student'relAtionship.
Fromtheabove.mentioned.itfindsthatthe-teaching
typecommunicationconsistingofasequenceofthe
'.IRE"structurecorrespondst.oastepofthe
trams.mittingcommunicationfrom aviewpointof
children-mentaldevelopmelt.Le.theformation
(internalization)ofthetranscendentalinstance.Wel,
whateducationalfunctionandvaluehavetheteaching
typecommunicationwhichisexpressedasthe…IRE･●'
structureforchildrenwhoisin.thisdevelopmental
stage? ･
2.Theacquisitionoftheabilitytosubmittothe
langu.agenorm
-Theeducationalfuncti.onand.ValueoftheI"IRE"
typecommunication【11-
●
Atfirst.itispossibletopolntOuttheeducational
functionandvalue.oftheノ`IRE.'' structurewhich.is
seenfromtheformationofknowledgeortheformation
ofscholasticability(achievement).Inotherwords.itis
thefact･thatthec｡nverJsation(theeducat.ional
communicatibn)suitesfortheperson(children)who
doesn'tdevelopthelanguagenorm andelemeptary
knowledgesuficientlyyettoacqulreknowledgeinthe･
●
concernwiththeperson(theadult)whohas･.acquired
itsufBciently.Only,theeducationalcomhlunicationin
.thislevelisnotthe-onewithwhichchildrenmeetfor
● ●
thefirsttime･.enterlngaprlmarySChooLInother
words,itexistsalreadyamonga.motherbefわreschool.
一
Rat･her,whenseeingfrom.aviewpointofchildren'●
'mentaldevelopment,ittLhinksthatthe"IRE'
structureistheonetohavetranscribedthe"infant-
mother'rerationshipthroughthetransmissionof
:knowledge(th･elanguagenorm ortheelementary
Thething'canbewelund･erstoodifrecalingsucha
s.cenethata,motheristeachinganinfantawordwhile
showiヮghimapicturebook･
●
ItsupposesthatthemotherpdlntS●`thelion"which･
ispicturedatthepicturebooka･ndasksりhim w`hatis
(8)
this?'aftermakingtheinfantlearnaplCtureb()okin
●
ag･eneralway.Iftheinfantanswers●alion･●the
mothersays"so"andwilnodherhead.orifhe
apswers a`cat:'shesqys､"no,itisalion/ andwil
demandforhim tocorrectitimmediately.Thefact
thatitdemandsforhimtocorrectmeansrgivingthe
infant'sreplyanevaluation(E)andguidinghim to
'the.right.answer.'Indeed,suchaconversationis
indeednoneotherthanaprototypeofthe●▲IRE●'
structure.In･thiscase.themotherteachesaword.pf
I.alion'to.theinfantsolelywithoutshowlngrational
●
grounds.Inthisway.thelanguagpnormland
elementaryknowledgewhicharethemselvesthe
arbitraryofsprlngShouldbetaughtwithcompeling
●
power.A0ntheotherhand,theinfantdon-thaveany
otherwaytoswalowthetaughtword.
′Inthisway,it･findsthatthe"IRE"structureisa
form ofacom･muni.cationthatis.indispensa.bleto
acquiretheabilitytosubmittothelanguagenorm(the
elementaryknowledge).asseenlikearepresentative
fora･conv.ersation ofth･e■`infant- mQther"
relationship･Thefacttoacquirethelanguagenor甲l
●
s.uficientlymeanshabitinglnaqOtherlanguageworld
orpossibleworldinwhichthedimens阜ondifersfrom
theactualperceptlOnworld.Thatitispossibletolive
●
inthepercept10.nWOrldisanonlytruth･onthe.other
hand.inthelanguageworldthatitistopossibleto
exp･re早S r`ight"becomesatruthwithoutchoosing
●
thispossibility(itispossibletomake●▲alion'e耳preSS1
.'･alion')Ithoughthat'itispossible･toexpresP"WrOrlg.'
or'fraud"ismade(itispossibletotmake●`aliorl'
express"acat').Asseenabove,itispossibletosay
thatthe'IRE●'.structure.andt･heteachingtype
c.ommunication･Whichconsist-of,asequenQ･eOfthe
'1.IRE"corre叩Ondtothe･conversationwhichis
exchanged･amongchildren.(.infant/student)whodon't
developthebasiccLlturalwo.r上dcaled.thelanguage
norm (elementary ･kn･owledge)and the adult
(mother/teacher)･whoisfami.liarwithitsuficiently.
Thistypecom中unicqtionissuitedlfora-patterりWhich
'`theone･whichhasknowledge'trqn革mit▲theone
whichdoesn●'.thaveklOWledgey.et●:withknowledge
one-sidedly:becauseoftheconcernbetweenthe
personsthatdiferinabilitystrikinglylnthepointof
●
thequantityofknowledge.
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3.Theformationandestablishmentofthe
transcendentalinstance
-TheeducatJ'onaHunctionandvalueofthe"IRE"
typecommunicationl2ト
Certainly.theA:IRE'typecommunicationistheone
whichsuitedforthepurposetotransmitknowledge
eficiently.butthewayofsuchanevaluationofthe
●IRE'isonly_graspedfrom aviewpointwhich
overemphasizesintelectualeducation.Here.themore
I+
importantthinglSaWayWhichenable･totransmit
knowledg.C.Inotherwords.seenfro･m aperson
(infant/student)who･learnstheculturalworld(the
languagenorm),themeaningoftheexistenceofthis
educatorishighlightedinthe･sensethattheeducator
(mother/teacher)whoteachesitmustbetheabsolute
甲istence･Asmentionedabove.itisexpressedthatthe
taughtpersonmakestheeducatorprojectthe
transcendentalinstance･Then.forthetaughtperPon
thereasonwhythe-educatorshouldbesoisas
folows-that.is,ifsupposing/thattheeducatorisn()t
theabsoluteexistence..childrenwhodoesn't-havea
methodtoinvestigatewhatisrightaboutthecultural
world.(thetaughtcontents)can't.absorbknowledge
unconditionaly.Whensayinginotherwords.thebasic
culturalworld(theele甲entaryknowledgecaledthe
languagenormandacomputationoffourfundamental
rulesofarithmetic)isakindofknowledgeto
memorizealdtrainearnestlyo.nlywithoutgaining
considerationabdjudge.mentalmostratherthanto
acquirethroughindep印dentthoughtandjudgement.1
(ThesameaswecannotーreadMotherGoose.inthe
originaluntilwehasmemorizedabasicEnglislword
＼
andgrammarトWeCannot.COnductanindependent■
problem-solving.learning,makingtheel.ementary.
knowledgematerialsofthinkingandjudging.untilwe
has memorized this elementary knowledge
su印ciently.)
Repeatedly,inorderto.acduiretheword∴●alion/ it
isnothingbutamethodexceptswalowingit.Itis
乍ompletely･sameabouta:computa･tionofthefour
fuldamentalrulesofarithmetic,too.Ifreturningthe
back.thatitispossibletodotheunconditional
●
acceptanceofsuchknowledgeis,basedonapprovlng
bythetaughtperson(infant/student)equippedwith
(9)
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absolute…right●abouttheeducationalcontentswhich
the educ.ator (mother/teacher)teaches.Itis
e`valuation'bytheeducatorwhom becomesthe
supportofsuchasanapproval.
As･mentionedabove,inthepositionpfatheoryof
thedemocraticeducation.this.…evaluation'istaken
withtheonewhich･showsthepowerrelationshipof
theclassroom criticaly.Nomatterwhyascholarof
sociologyofeducation,Cazden.C.B.lCazde'n.1987/1994]
whodoesn'ttakeinthisposition-whileamplifying
t.heideaofLemke,J.-,statesthat'thetria.d
structure【IRE】canbeunderstoodasateacher･
monologlinwhichsomekeyT Inform hasbeen
transformedintoaTQuestion/SAnswerpair.withT
Evaluationrequiredtoconfわrm theirequivalenceto
the'underlying'TInform."lCazden,1988:50]When
assumingthatthe…IRE'structureisateacher-
monologuelikeCazden,itispossibletodescribeas
folows-that.is,1evaluation･/(question/reply)I.Ⅰt
showsthefactthat q`uestion/reply'isderivedfrom
e`valuatipn'secondarily,therefore e`valuati()n●is
dominating`question/reply了 In otherwords,
substantialy,thefirst…question'becomesthelast
"evaluation.'●i.e.theonecalculatedbackwardfrom
●`thecheck'withthefixed"right●'answer.Inthis
case,the-teachermustmakeastudentaskonlythe
questiontoknow "arightanswer'-Orthequestion
whichitispossibletocheckwiththefixed▲●right●
answer(●onetoone'correspondence).Whenthe
student'sanswPrisdifferen.tfrom theteacher's
expectedanswer(thepreferredPecondpairwhichis
doneinthecamouflage).itjsnecessarytobe
completely'evaluatedwith.-arlistake:I
However.accordingtoatheoryofthe.'educational
commun.ication-transcenderltalinstarlCe:II.evaluation'
andtheinterpretationofthe●-IRE●'structurechange
completely.W.henseeingfrom thisviewpoint.
●evaluation'●.bythemother･.andtheteacherdon't
showthepow.errelationshipoftheclassrooTn.andthe
●IRE'structureisneverateacher一monologue.
'Evaluation_●'meansthe.actwhichisapproved
▲rightness-'1 0fknowled･ge(notknowing.yet/an
unknown thing) which the taught person
(infant/student)acquiresfrom nowforhimselffrom a
personwhohasauthority(akeyperson)which
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becomesaproJeCtiveobjectofthetranscendental
●
instance.Ifsayingwithoutfearingamistake･itthinks
that eーvaluation'isthelastproceduref♭rchildrento
provehisact(learning)rforhimself,makingapretext
fortheauthorityofaperson(athirdperson)asa
projectiveobjectofthetranscendentalinstance･When
seeingfrom astanceofchildren.withthisself-
conclusiveevidence,theactofthelearningconcludes
● ●
tentatively.IfsaylngmPre,the"IRE'structurewhich
containssuch"evaluation'seems･tohaveexpresseda
child-monologue,i.e.athoughtasaninternaldialogue
(●`Ⅰ一Icommunication'●【Lotman.1972】whicha
semioticsScholar,Lotman,Yu.cals,or"voicesofthe
mind-'【Wertsch,19911whichacognitivepsychologist,
WertschJ.V.cals). .
Inthisway,from aviewpointofatheoryofthe
"educationalcommunicationニーranscendentalinstance.'
the●IRE" structure and the teaching type
communicationwhichconsistsofaPequenceofitare
madeacompletechangeintoagraspofachild-
monologuefrom agraspofateacher-monologue.
Therefore,itispossibletosaythatthe●`IRE"
structureistheofSprlngOfawakingtoavalueofthe
●
transcendentalinstance(thenorm andauthority),
includinganacquisitionoftheabilitytosubmittothe
languagenorm,seenfromastanceofchildren.It'is
indispensableforchildren'mentaldevelopmentwhich
onthewayofanacquisitionofthelanguagenormto
impresswiththetranscendencetothecloseadultof
theparentsandtheteacher.andtorecognizeaperson
ofauthority.Inotherwords,whatdochildrenacqulre
●
thelanguagenorm andtheelementaryknowledge
throughtheeducatorwhoiswelinfわrmedaboutthe
educational･contents(thecultural_world)andits
absolute"rightness'isnothing(atrivialafair)in
comparisorlwithwhattheymakeparentsanda
teacherthepretextforthetranscendentalinstance
itself.Forchildreninthisdevelopmentalstage.the
mostimportantthingistoprojectthetranscendental
instanceofathirdpersontothemotherandthenthe
teacher.Anacquisitionofthelanguagenorm and
elementaryknowledgeisonlyonepleCeOfopportunity
●
foritspurpose.
4.Ameditativefunction･oflthe.Shiftfromanactltve
worIdtoanobjectivew'orld
-TheeducationalfunctionandvalueoftheLAtREp
typecommunication.[3]-
ヽ
However,from aviewpointofchildren' mental
development,theeducationalfunctionandvalueofthe
te･achingtypecommunicationwhichconsistsofa
sequenceofthe●`IRE'structureisnotconfinedtothe
above_mentioned.Thatis.therelevancetothereplyin
aleveloflanguagetsocialization(amodeofthe
'language-dialogue')whichthe'IRE'type
communicationhas,islistedasafunctionandvalue
exceptit.Moreoveritisnecessarytodivideastageof
transmittingcommunicationabove一mentionedintotwo
stagesfromchildren'mentaldevelopment,inorderto
referaboutthispoint.Thatis,itisastepwhichdoes
●`directdialogue'andastepwhichdoes-●indirect
dialog'lcf.Nakada:1997].Bytheway,'directdialogue"
isacommunicationofthestudentwhoisseenlikethe
lowerclassesataprimaryschool.Thestudent
belongingtothelowerclassestendstospeakto…this'
closeteacheratteachingtimeandresttimearound
theclock.andrequest"onetoone'replyindetail.
Namely,itisanactiveworldwhichcanexistonlywith
themutualundertakingamongdialogistsevenfora
momentastheteacher'sreplytothestudent'S
speaking.Inotherwords,it-isan･objectiveworld
whichexistsstablyevenifthestudentisnot
undertakenandconfirmedinnow andhereby
utteranceandreplywiththeteacher.`●Indirect
dialogue"isacommunicationofthestudentwhois
●
seenlikethehighclassesataprlmarySChoolora
juniorhighschooltyplCaly.Forexample,whenthe
●
materwhichismadeaprobleminteachingcomesto
anendwithanutteranceofaclassmate.heissatisfied
toconfirm itonlyandheiswilingtodiscardthe
teacher'sreplytohisownuterance.Inotherwords,
●
itisthestablyabdutworldhavingtodowithan
objectofitevenifastudentisnotundertakenand
confirmed b`ynow-thisplace'bytheutteranceand
thereplyingwiththeteacher.Itgetsforthestudent
tofinisharelationshipwiththeteacherbythereplyof
o`netoamajority.'whensuchthe"indirect
dialogue･-objectiveworld"isinternalizedforthe
( 10)
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student,hecanbecometocommunicatewiththe
teacherandmembersofclassasunknownunspecifled
person,i.e."thegeneralizedothers,"notwith t`his'
specifiedperson(theteacher).Whensayinginother
words･thisthingmeansthatthestudentacqulreS
●
"thenorm(rule)ofanarration.'
Inthisway-theonewhichdoesanimportant
functionintheprocessofinternalizationofthis…the
generalizedothers'1and'thenormofanarration'is
the"IRE" Structure and the teaching type
communicationwhichconsistsofasequenceofthe
●`IRE"structure.Thistypecommunicationmediates
theshiftfrom the'directdialogue=activeworld'to
the●indirectdialogue-objectivewo･rld-'forthe
student.Ifthinkingincarefulness,becausethestudent
persists"this…teacher'sansweronebyonetothe
utterancewhichthestudentdoespersonalylndirect
●
dialogue.forthestudentitisnotonlyoneselectionof
conductbutalso"world-projection.'Thestudent
atemptstodotheactandtheutteranceand丘Ⅹesthe
rangeofthetrialwhichtheteacherapproves
(evaluates)･ashisownworld.Inthestageofan
acquisitionofsuchaworld,eachwhichthestudent
doesconductandutteranceisworld-projectionjustas
itis.Ⅰnthiscase,theintuitionthat"this'person(the
teacher)alreadyhasacquiredtheworldwhichthe
studenthimselfshouldintenttoacquirefrom now
producesparticularsaboutthe.approval(evaluation).
Therefore.thebasicstructureisthedirectdialogueof
thesame…onetoone'betweenaspeakingtothe
teacherbythestudentandtheteacher'squestion.
Children'utteranceofthereplytothequestion,is
itselfanarrationwhichdemandsthereply,the
evaluation.There,eachconductofutteranceis
accompanylnglnworld-projection,aprobeintothe
● ●
schoolworld.
Fromtheabove-mentioned.theessenceofthe…IRE'
typecommunicationliesinthefactthatadialogueis
begunfrbmtheteacher'squestionbutthatchildren'
utteranceisalwaysreachedbytheteacher'sreplyi.e.
theevaluationandtheapprovaloftheworldis
accomplishedthere.Thereplyastheevaluationisthe
approvalofthesuccessorfailureofaprobeintothe
culturalworldandtheschoolworldratherthanthe
sentimentalsupportofchildren'utterance.Inthis
(ll)
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sense.itcanbecaledthatthecommunicationof.this
typeisachild-monologueforhimself.Inthisway.from
aviewpointofatheory ofthe■●educational
communicationニーranscendentalinstance,"itgetsthe
educationalfunctionandvalue･ofthe"IRE'type
communication(theteachingtypecommunication)as
folows.Namely.this.typecommunicationissuitedthat
atfirstaninexperiencedperson(children)who
acquiresthelanguagenorm(elementaryknowledge)is
transmittedthisknowledgebyanexperiencedperson
(teacher)whoiswelinformedaboutit,andtheformer
(children)developstheabilitytosubmittothe
languagenorm (participatesinノthe"language
world=possibleworld').Secondary.itisthefactto
becometheopportunityofawakingtothevalueofthe
transcendentalinstance(thenormandauthority),not
onlytheabilitytosubmittothelanguagenorm
(acquisitionofknowledgeinthequantitativelevel).
Onlyactualy･itispo苧Sibletothinkthatitisfor
children(thestudent)toprovetheact(learning)for
himselfaschildrenmakeapretextfわrtheauthorityof
aperson(theteacher)whichbecomesaprojective
objectofthetranscendentalinstan-ce.Thirdly.it
medi_atesforthestudentwhoonthewayoftheshift
from the…directdialogue-activeworld-Itothe
●`indirectdialogue-objective･world'-tointernalize
●`thegeneralizedothers"andthe"thenorm(rule)of
thenarration."stepplngforwardworld-projectionora
● ●
conductofaprobetotheschoolculturethroughdirect
dialogue.Or.iLispossibletosaythatitmediatesthe
shiftfrorTlthestu･dent'sconcernwith'this'Concrete
teachertohisconcernwiththeteacherandmembers
ofclassasabstract t`hegeneralizedothers/The
thingmeansthatamodelofthe'language-dialogue'
risestothelevelinthepointwhichheacquires…the
norm(rule)ofthenarration."
ⅣTheteachingtypecommunicationandthe
senseofsocialstructure
-Anindication.fromethnomethodology-
Bytheway,theteachingtypecommunicationwhich
consistsofasequenceofthe I`RE"structureas
above-mentioned.hasbeendemonstratedwithits
●
Justifiabilitybecauseofthreeeducationalfunctionsand
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valuesi.e.theacquisitionoftheabilitytosubmittothe
languagenorm,thefわrmationandestablishmentofthe
transcendentalinstance,andamediationoftheshift
from anactiveworldto.anobj.ectiveworld.When
seeingthesefrom astanceofchildreninorder･itis
possiblet()summarizewiththeapprovalof･absolute
…right'aboutlearningcontents(thelanguagenorm
andelementaryknowledge),.theself-C･onclusive
evidence(theself-approval)tohisactlearning):the
approvalofapartlCIPationintheschoolcultureand
●●
theculturalworldJnother.words,thiseducational
functionandvalueofacommunicationrunsoutto
givingchildren'thefixedtruth:'Then.theonewhich
givesthetruthistheevaluationoftheteacher(a
personofauthority).Exchangingapoi_ntofview.a
viewoftruthcaled'thefixedtruth'.-scientificaly.
corresp･ondence theory of truth- exists as
unquestionableforchildreninaspecificdevelopmental
stage,whethertoberightorwrong.Forchildrenwho
cannotacquireatruthforhimselfl(unaided),thetruth
whichcanexistsolelyintheotherperson'snarration
isreliableone.Then,iftheotheroneistheone(the
thirdperson)whobecomesaprojectiveobjectionof
thetranscendentalinstance,itismuchmore.
Repeatedly.from astanceofchildreninthespecific
developmentalstage.thetruthcorrespondstothe
existenceortheruleintheotherperson'snarration
(thecommunicationwiththeotherperson).The
existencecorrespondstoatruthinph'ysicalworldand
therulecorrespondstoatruthinsocialworldリWhen
exchanglngapointofview,childrencannotbe
●
releasedfrom aviewoftruthcaledcorrespondence
theoryoftruthuntiltheyhasestablishedthe
transcendentalinstancesufficiently.Asitreferredonly
alittlebefore,itispossibleforthestudentstodiscuss
bytheirownautonomous,criticalthinking,while
makingitacommonnoema(object)becausemutual
understandingofamatterafnOngthestudentswho
arebasedonlyonthelanguageisaccomplish.edinthis
stage(astageoftheuniv･ersalcommunication).
Therefore,thestudentscaninvestigateatruth
togetherandcreateitasmutual-arrangemenLthrough
discussionbyautonomousandcriticalthinking.(This
iscaledarrangementtheoryoftruth).
Inalcases,the●`IRE'typecommunicationgives
children(thestudent)thefixedtruth(astatictruth
caledcorrespondencetheoryoftruth).Thisonegives
childreninthisdevelopmentalstageconclusive
ev.idence(response)-stablesense,mentaly-ofthe
languageworld(theculturalworld)andtheschool
culture.Inthismeaning,too,itispossibletosaythat
theteacherasthesidewhichgiveschildrensucha
responsemusthaveacorrectanswerandastandard
ofevaluation,moteoverconsistency(beliefto
education)toateachingattitudetightly.Inother
words.itisnecessaryfortheteachertopossess"the
rightanswer●'whichdon'tchangewiththesituation
:'insideheads'beforehand('default'lCazden,1988:53]
inatechnologicalterm)andtogiveittothestudentin
consistentteachingattitude.
However.ethnomethodology.provestheknowledge
thattheteachercannotnecessarilymaintainacorrect
answer.astandardofevaluationandconsistencyto
teachingattitude(belieftoeducation)whichare
indispensabletothe●▲IRE'typecommunication.For
thispoint,again.itdecidestoseetheempiricalstudy
ofMehan【Mehan,1974;76-1421.ThestudyofMehan
includestheonetohaveanalyzedtheinterpretative
workbetweentheteacherandthestudentinorderto
perfわrma■teachingofanEnglishgrammartogetherat
aprimaryschoolofsouthernCalifわrnia.Theoutline
anditsconsiderationareasfouows.
Atfirst,Mehanbeginshisanalysisbypresenting
theteacher'sexpectationforthelesson.Uponplacing
anobjectonafeltboard.theteacherexpectsthe
studentstoreportthelocationoftheobjectvis-a-vis
otherobjectsusingacompletesentence(…Thesunis
abovethetree'),butnotphrases('byit.''the
tree")orgesturesa･sanswer.Mehancalsthis
expectationthecompletecorrectresponse.Mehan's
●
analystsShowsthatthroughoutthelesson,howdothe
teacher'Sexpection,undergoreviseintermsofwhat
shecountsasacorrectanswer.Theconversation
recordis.･asfわlows.
T :Al,right,whereisthe10rangeworm,Do?
Do:Rightthere.
T :OK`telmewherehe.is.
Do:Underthegrass.
T :OK-.
(12)
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Inthiscase,thestudentwhoiscaledDopointsand
answers r`ightthere了 buttheteacherdon'tevaluate
Do'sanswerenoughandasksDoaquestiononce
more.Then,Doanswers･Withthephrasewhich
containsaprepositionalphrase"under'totheteacher's
re-question･However,whenseeing･thecompleteヽ
correctresponseabove-m占ntioned,itisn'tpossibleto
regardanenough･one.Nevertheless,theteacher･lets
out"OK'totheincompleteanswerwhichDostates
andheadvalCeStowardsthefolowingteaching.
Therefore,itthinksthattheagreementwhichthe
teachercontinuestoaskuntilthestudentstatesthe
completecorrectresponse,isalreadybroken.･
Andmoreoverthefolowingrecordsupportsthe
thing.
T :Ri,whereisthelittleseed?
Whereistheseed?
Ri:Undertheglass.
T :Canyousaythatinasentence?
Theseedisunderthegrass.
Ri:Theseedisunderthegrassseed.
Atfirst,theteacheri'sasking'whereistheseed?'
afterhemakesthestudentwhoiscaledRipicture
theseedunderthegrass.Riisdiferent･fromDoofa
l
u`nderthegrass" toth.eteacher'sfirs･tquestion.
However,thistimetheteacherisaskingRioncemore
withoutoverookingtheanswerincompletely,ノunlike
Do'scase.Inotherwords,atDo'scase,seenfroma
viewpointof t`hecompletecorrectresponse'an
incompleteanswerisacceptedbytheteacher.onthe
otherhandatRi'scaseitisrefusedandindicatedto
statethecompletecorrectresponse.Moreover,it
shouldbemorecarefulthattheteachermissesthe
secondanswerofRiwhichisintheendoftherecord,
i.e.thewordsandphrasesof"seed'withina
sentence,●Theseedisunderthegrassseed.'･.Itis
notamistak'eonthegrammar.butisclearlyan
unneces･sarywordandphrasefrom "thecomplete
correctresponse.
Next,theteacherhasthefolowingconversation
withastudentaftermakingthestudentspictureared
flowerunderthetreewhichtheypicture.
(13)
T :Ci,whereistheredflower?
Ci:･The‥red瓜oweris.･underthetree.
Hey,that'S.notred.
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Inthisplace.actually,itisn'tacorrectanswerin
spiteofseeingCi'smakingacompletesentence
formaly.LBecause,theflOwerwhichthestudentwhois
cauedCipicturesis●that'snotred了Inotherwords,
Ci'san･sweragfeeswithastandard, t`hecomplete
correctresponse/Iandfrom astandpointofa
grammaticalansweーr･Itisright.'butactualyitisn't
appropriate.Inthiscase,theteacherthinksa
grammaticalsideandtakesnoaccountoftheother
sidesatal.Inotherwords,atthe丘rstcase,Do'scase,
theteacheracceptstheincompleteanswerbya
phrase,Ibutatthenextcase,.Ri'scase,Sherefusesthe
answerwhichissimilartoDo'sanswer.Moreover,the
teach･eroverlooksRi'sansweraccomplishedth･e
unn■eccesarywordsandphrasesandCi'sanswer
ignoredactuality.Bec･ause,theseanswersareentirely
correctgrammaticalyandtheteacherisspelboundto
agrammaticalright.Inthiscase,theysatisfy"the
completecorrectrespon畠e:'
Accordingly.though theteacherexperiencesherself
as being consistentin herjudgements and
correctness-whichsherepresentsasastandardof
'CompleteCorrectResponse''insideheads"-.and
maintainingthecontinuityoftheexpectation
throughoutthe･l･esson,theteacher'岳expectation
(includingherjudgemen三tS.Ofcorrectnessora
statementof･a･rightanswer)undergoescontinual
revisionthroughsocialinteractionwitheachstudent
onebyone∴(sheLdon'tbecomeawareofthis､cワntinual
revisionofherjudgementsandexpectationintermsof
thesel畠eofsocialstructure).InーOt.herwords,itis
possibletosaythatateachingisn'taccomplished
accordingtotheagreementwhichtheteacherdecides,
ateachingattitudewhichshetakeswiththestudent
isaldiferentaccordingtovariouscases.Itispossible
toexplain itasfolowsfrom aviewpointof
ethnomethodology.
.'Theteacherexperiencedherselfas･being
consistentinherjudgmentsofcorrectnessandas
maintainingthecontinuityoftheexpectation
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throughoutthelesson.Theteacher'Sperceptionof
consistenttreatmentand ofmaintaining the
expectationishersenseofsocialstructure･The
expectationhasasenseofcontinuityoveravarietyof
situatedappearances.Thesenseofcontinuityrefersto
thesenseofsocialstructure,forifmembersofsociety
couldnotmaintainasenseoftheobjectasthesame
objectindiferentpointsintimelthesocialworld
wouldbemeaningless.Itwouldbemadeupof
random,unlqueeventsandobjec･ts.Thesense･ofsocial
●
structurereferstothefactthatmembersofsociety
constructandmaintainasenseofcontinuityofobjects.
events,andactionsinthesocialworlddespitetheir
situatedappearances."【Leiter,1980;771
Then,becausesuch t`hesenseofsocialstructure'
isasenseoforderwhichisindispe-nsable.forth.e
teachertomaintaintheconsistencyofhisown
teachingattitude.hecannotliberatefromitalmost.
However,theteachermustbecomeconsciousthe
difficultyofmaintainingtheconsistentteaching
attitude.Inshort,itisnecessaryfortheteacher-to
becomeconsciousofasenseof.socialstructureas
constancyofasenseoforderandtoliberatefromitas
muchaspossibleandtomaintainacorrectanswer
andastandardofevaluationandaconsistencytothe
teachingattitude(belieftoeducation)asaresult.
Asseenabove-mentioned,thoughthe"IRE'type
communicationisaneducationalcommunicationwhich
suitedtotransmitthefixedtruthtochildren.actually
ithasmadecleatlythatitstotalexecutionisdiffi/cult
by●`thesenseofsocialstructure"whichtheteacher
holds.Towanttobecarefulisasfolows-thatis,as
threeconversationrecordswhicharetakenupimust
becriticized,theyarenottheuniform teaching
practice,buttheteachercannotaccomplishthe
uniform oneasheholds.Eventhe I`RE'type
communicationcannot●beexecutedbytheteacher
easily.
VEpi一ogue
Inthispaper,ithasbeenre-describedthree
educatio･nalfunctionsandvaluesoftheteacher-
centeredteachingtypecommunicationintothe-1RE'
structureclearlytthrough theknowledgeofMehan's
ethnomethodology(conversationanalysis)from a
viewpoint ofa theory ofthe▲ educational
communication-transcendentalinstance/Then,ithas
foundthattheyareali山portantforchildren'(the
lowerclasses')mentaldevelopmentwhenseeingfrom
thestagesoftheformationofthetranscendental
instance.Thetea･chingtypecommunicationwhich
consistsofthe"IRE'structureanditssequence,
whichsuitedtotransmitthefixedtruthisaformof
theeducationalcommunicationwhichisindispensable
forchildren(thestudent)inthismentaldevelopmental
stage.Asitistouchedinthemainissue.the I`RE'
typecommunicationisnothingelsethan､achild-
monologue(histhoughtasaninternalizationor"Ⅰ-I
communication"lLotman]and'voicesofthe.mind"
【Wertsch1,butnotateacherTmOnOlogue.
Itthinksthatthetaskwhichshouldberequestedto
educationalresearchisasfolわws-itisimportantto
constructastandardofjudgementhowtoselecta
form ofaneducationalcommunicationsuitedfor
children'mentaldevelopment.butnotanalternative
andeasygoingwayofimprovement(thestudent-
centered communication or the democratic
communication).Asthebeginningofit.inthispaper,it
makesclearthattheteachingtypecommunicationis
dispensat再eforchildren(thestudent)inthe
developmentalstagewhichmaketheteachera
projectiveobjectofthetranscendentalinstance.
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[要 約]
本論文は,Mehan,H.のエスノメソドロジー(会話分析)の方法によって｢IRE｣構造(｢質問一応答一評価｣構造)とし
て表される,教師中心タイプの授業型コミュニケーションの有する教育的な機能と価値を,子どもの精神発達の観点か
ら捉え直すことを通じて,従来より,教室の権力的関係を示すものとして批判にさらされている,この教育的コミュニ
ケーションそのものを擁護していくことを目的とする｡Mehanの指摘するように,授業型コミュニケーション(教室の
会話)は,日常会話から見て様々な点で特殊な構造を持つ｡その特徴のなかでも,とりわけ注目すべきなのは,教室の
会話では,最後の｢評価｣が教師によってなされることが,ひとまとまりの会話が完結する単位になるという点である｡
しかしながらそれは,｢教師一生徒｣関係のなかで教師を超越的審級(規範や権威)の投射対象とする精神発達の段階に
ある生徒(子ども)にとって,次の3つの重要な教育的な機能と価値を有すると考えられる｡すなわちそれは,言語規範
への服従能力の習得,超越的審級の形成と確立,行為的世界から対象的世界への媒介である｡ これらを順に,生徒(千
ども)の立場から見ると,学習内容(言語規範や要素的知識)についての絶対的な"正しさ●'の承認,自己の行為(学習)へ
の自己確証(承認),学校文化や文化的世界への参入に対する承認と集約することができる｡総じて,この精神発達の画
期にある子どもにとって,この授業型コミュニケーション(伝達的コミュニケーション)が与える｢確定された真理｣と超
越的な規範や権威は,重要な教育的な機能と価値であると考えられる｡従って,｢IRE｣の｢E｣(評価)は,教師の｢権
自己自身による自己確信(自己言及的な承認)を示すものなのである｡その意味で,｢IRE｣構造及びその系列は,子ど
も自身のモノローグ(｢私一私｣コミュニケーション)を表現 したものだと言える｡それ故,この類いの教育的コミュニ
ケーションは,確定された真理(正答)を生徒に伝達するだけの,まったく画一的なものになるのである｡
ただ,授業型コミュニケーションそれ自体は,画一的なものだとしても,実際にそれを授業実践として遂行していく
のは,決して容易なことではない｡というのも,エスノメソドロジーの実証的研究が提起するように,知識の伝達を目
的とする授業型コミュニケーションにとっては,授業のあいだ,教師の｢正答｣の基準(指導態勢の一貫性)が固定されて
いることが絶対条件となるにもかかわらず,それは絶えず変化しているからである｡さらに,教師はそのことにすら気
づかないのである(エスノメソドロジーではそれを｢社会的構造感｣と呼んでいる)0
かくして,今後の教育学研究に求められる課題とは,従来のように,教育的コミiニケーションと言えばすべて,教
師中心のコミュニケーション-対-生徒中心のそれ,もしくは民主的なそれといった二者択一の安直な改善策(前者か
(15)
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ら後者への改善)に求め◆るのではなく,子どもの精神発達の観点を主軸に据えながら,それに適合した教育的コミュニ
ケーション形態を選択する判断基準を構築していくことだと考えられる｡その端緒として,本論文では,教師中心の授
業型コミュニケーションが,教師を超越的審級の投射対象とする発達画期宣ある子ども(生徒)にとって不可欠な教育的
コミュニケーションであるということを解明したのである｡
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